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[bookmark: _GoBack]	There are many crossroads faced by music teacher candidates.  Becoming familiar with the music curriculum is one such crossroads.  The curriculum crossroads is further obscured by the transition that is now occurring as a result of the transformation of the National Music Content Standards into the Core Arts Standards and the introduction of the Common Core Standards.  In December of 2012, the College Board published a report, The Arts and the Common Core: A Review of Connections Between the Common Core State Standards and the National Core Arts Standards Conceptual Framework, outlining the connection between the Common Core Standards and the Core Arts Standards.  Our posters demonstrate a series of ways to consider relationships among the arts and other disciplines including the History of Integration; Relationships of ELA and Music using UbD (Understanding by Design); aspects of Literacy Development and Listening Speaking Standards.  Authentic connections between and among arts and non-arts disciplines may include both collaboration and cross-training.   Since the development of Goals 2000, most teacher education programs have required some type of literacy in the content area course for undergraduates.  These courses were seldom taught in music departments nor were education faculty likely to develop arts integration examples for the smaller number of music education majors enrolled in their courses.  Therefore, music education faculties generally have introduced arts integration through the 1994 National Music Standard 8: Understanding relationships between music, the other arts, and disciplines outside the arts. (Bernstorf, 1994).   Recent research continues to demonstrate the value of music for brain development, especially in the areas of perception, language, and literacy development (See Hansen, Bernstorf and Stuber, 2004; Patel, 2008).  Such research has fostered arts applications in education, but also though interprofessional education in allied health, social sciences, gerontology and others (Kraus 2013).  With this increased interest, music educators and music therapists are being included in collaborating and cross training activities.  
	There are many positives for teaching integration techniques within traditional music education methods classes, yet there remain some pitfalls.  Educators are being asked to develop “career skills” such as the 4 C’s suggested by Partnership for 21st Century Skills (2011).   The 4 C’s include Creativity, Critical thinking, Communication, and Collaboration  (P21, pg. 3) We all have students who are highly creative, able to think critically, problem solve and critique, who are good communicators for all types of audiences,  and who collaborate effectively.   Yet, many of these students, even some who are teacher education candidates, still do not demonstrate a comprehensive understanding of music.  We find this problem in graduate oral exams and when student teachers attempt to teach new materials where they do not have curriculum guides.  They have specific pockets of knowledge without a set of enduring understandings, or foundational skills.    Table 1 is a reference table for integrating two sets of Anchor Standards (ELA:  Speaking and Listening) with corresponding Music Anchor Standards.   Considering such alignments helps both the music teacher and other teachers in collaboration and evaluation.  Teaching our music education candidates to develop integrated music activities that are still authentic to the music discipline, assists the candidates as they design and implement comprehensive music activities rather than just embedding Common Core tasks in music settings.  Table 2 is a graphic that considers the parallel processes for language and music development for fully developing the learner’s music comprehension. 
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Table 1 Integration in Music Activity Planning:  LVS, Music Anchor, and P21 Standards.
	Anchor Standard for Speaking and Listening
	Corresponding
Anchor Music Standards
	P21  KEY INTEGRATION CONCEPTS:  4 C’s
	Typical Music Activity

	Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, building on others’ ideas and expressing their own clearly and persuasively. 

	Create:
· (Plan) Develop a plan for using /presenting selected musical ideas. 
· (Make) Develop and modify selected musical ideas to create a work that meets appropriate criteria.
· (Imagine) Generate and select among multiple musical ideas relevant to a personal experience, interest or specific purpose
Perform:
· (Rehearse, evaluate refine) Develop evaluate and refine personal or ensemble performances individually or in collaboration with others. 
	
· Communication

· Create

· Critical thinking



· Create with Critical Thinking and Collaboration through Communication

	Musical Group Work


All types of rehearsals activities, especially those using sectionals, chamber ensembles or part work. 

Group work of all types (especially group improvisation or composition using a criteria). 

	Integrate and evaluate information presented in diverse media and formats, including visually, quantitatively, and orally
	· Respond:
· (Analyze) Explain how your analysis of the structure and context of the work influence your response. 
· Perform: 
· (Analyze) Analyze the structure and context of work(s) and their implications for performance.
· 


	
· Communication and critical thinking




· Critical thinking


	Score Analysis, Reading and Marking

Score analysis of all types, using icons, graphing, and contour drawing.  All types of aural dictation.  Read from scores, tablature or lead sheets.

Any music activities where students follow a conductor, mark scores, discuss musical structures (from the score or aural examples, or to evaluate musical performances). 

	Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric
	Respond:
· (Evaluate) Support your personal evaluation of work(s) and/or performance(s) based analysis, interpretation, and established criteria.
Perform 
· (Interpret) Create personal interpretation that considers creator’s intent.
Respond:
· (Interpret) Support an interpretation of a work that reflects the creator’s /performer’s expressive intent
	
· Communicate based on Critical thinking


· Creativity from collaborative critical thinking

· Communicate 
	
Create a group evaluation rubric.


All performance evaluations.  All music and other art critiques. 

Evaluations of musical accuracy.  

Read, write, and discuss music and other art categories.  

	Present information, findings, and supportive evidence such that listeners can follow the line of reasoning and the organization, development and style are appropriate to task, purpose and audience.
	Perform:
· (Present) Perform expressively, with appropriate interpretation and technical accuracy, and in a manner appropriate to the audience and context.
Create
· (Present) Share creative work that realizes the creator’s intent and demonstrates craftsmanship and originality.
	
· Communicate using critical analysis; Collaborate by considering audience and context. 

· Communicate work that results from collaboration and creativity
	Draw graphic organizers of all types (including staff notation) to demonstrate understanding of musical examples.  

Design listening maps for different groups of people.  

Use music to prompt short technical writings describing what is heard. 

	Make strategic use of digital media and visual displays of data to express information and enhance understanding of presentations
	Create
· (Plan) Develop a plan for using/presenting musical ideas. 
·  (Present) Share creative work that realizes the creator’s intent and demonstrates craftsmanship and originality.
	
· Collaborate using digital media for critical thinking and communication
	All types of musical notation and composition software programs are appropriate. 

Use digital media, social media and web activities to collaborate, share creative works, post created works, blog about created works, and to critique works using “empathic critique” techniques.

Use audio-visual sound production activities to create “found sound” or layered compositions (such as Orff activities). 

	Adapt speech to a variety of contexts and communicative tasks, demonstrating command of formal English when indicated or appropriate
	Create
·  (Present) Share creative work that realizes the creator’s intent and demonstrates craftsmanship and originality.
· (Plan) Develop a plan for using/presenting selected musical ideas.  
	
· Communicate works created using critical thinking
	Respond, perform or create using speech or music to communicate and demonstrate their command of musical terms. 

Adapt speech and foster collegial collaboration and discussions.  Use  “empathic critique” techniques and formal language to develop professional level communication.


Develop program notes or informational listening guides

Pair foreign language terms with their English definitions for dynamics, tempos, articulation, and timbre markings. 

Sing using varied pitch and number systems (solfége, counting systems). 

	Adapted from Table 2 in Bernstorf, Elaine. Differentiation in Music Instruction: Implications of MTSS and Common Core for Inclusion Settings. Kansas Music Review 76.3 Fall Issue 2013-14. URL: http://kmr.ksmea.org/?issue=201314f&section=articles&page=differentiation ;  Empathic critique:  Bartel, M. (2008, 2012) http://www.bartelart.com/arted/critique08.html . 
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	Plus refined singing/playing skills leading to ↑
	

	
	Music Literacy
	

	
	Music Comprehension
(Musicology)


	
	Music Decoding*
(Sight-reading)
	

	
	Understanding language about music (e.g. knowledge).

Ability to categorize and provide meaning for musical patterns (e.g. themes, classification of styles).
	







	Re-production of sound patterns  or groupings as “music conventions” 
(e.g. scales, rhythmic or melodic motifs, measures, phrases, form)
	Re-production of music from notation  (e.g. singing or playing note by note)


	Background knowledge of music
	Structures of music (phonology of music)
	Musical patterns (syntax)
	Music vocabulary (semantics)
	
	
Sound - symbol awareness
(global)
	Knowledge of notation principles. (e.g. notation symbol patterns represent a musical message segment)

	Specific knowledge about notation (e.g. pitch and rhythm are shown by the shape and location of symbols)
(discrete symbols –phonemic awareness)

	
	
	
	
	
	
	Concepts about graphic notation 

	↑   ↑    ↑   ↑                                  ↑                          ↑            ↑       ↑
Individual Experiences

	*Note:  Music literacy frequently includes the decoding of musical symbols (notation structures) and text simultaneously.  Text may be music related (tempo, dynamic and articulation markings, solfége, or form), meaningful text (song-text in the student’s language), foreign language text, or “nonsense” syllables.  
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