Generative Technology Scenario Discussions
Using the decision tree (paper version or the digital version found at wichita.edu/Hastings), decide whether generative technology would be appropriate for each/any of these assignments or tasks. Discuss your reasoning as a group.

Reflection Questions:
1. What surprised you about your group’s reasoning?
2. Did the decision tree highlight any step you might normally skip when designing assignments or workflows?
3. How might a similar logic apply to a different assignment or context in your field?
Scenario 1: First-Year Writing: Building a Research Argument
In a first-year writing course, students are developing argumentative essays on contemporary issues. One instructor wonders if students should be allowed to use generative tools to help brainstorm and outline arguments, as long as they cite all sources properly. The concern is that students might rely on the technology for claims or evidence instead of developing their own reasoning.
Scenario 2: Communication: Preparing Persuasive Speeches
Students in a communication class are assigned a 5-minute persuasive speech. A colleague proposes letting students use a generative tool to create draft outlines and practice scripts. The question is whether that support helps them organize or prevents authentic development of voice and tone.
Scenario 3: History: Analyzing Primary Sources
In a mid-level history course, students analyze letters from World War II. An instructor considers allowing generative tools to summarize documents before students interpret them. Would this enhance comprehension or undermine the interpretive process that is the assignment’s core?
Scenario 4: Philosophy: Argument Analysis
Students are assigned to analyze moral arguments in contemporary issues. A faculty member considers letting them use a generative tool to identify logical fallacies and structure arguments. Some see this as useful feedback; others fear it bypasses reasoning practice.
Scenario 5: Visual Arts: Writing Artist Statements
In a studio course, students must submit an artist statement reflecting on process and intent. A few students ask if they can use generative text tools to draft statements and then edit for accuracy. The instructor worries about authenticity of reflection.
Scenario 6: Music: Writing Program Notes
In a music performance course, students write short program notes explaining pieces they perform. One student uses a generative tool to draft historical background. The faculty member debates whether this is a legitimate reference aid or an academic integrity issue.
Scenario 7: Psychology: Interpreting Data in Lab Reports
Psychology students conduct small experiments and must write discussion sections. A professor wonders if they may use generative tools to draft summaries of their data or identify trends.
Scenario 8: Education: Lesson Plan Development
Pre-service teachers are designing lesson plans for practicum placements. An instructor considers allowing generative tools to create sample activities or objectives.
Scenario 9: Business: Marketing Proposal
In a business course, student teams develop marketing strategies for local businesses. The professor considers whether teams can use generative tools to draft market analyses or slogans.
Scenario 10: Biology: Writing Lab Reports
In an introductory biology course, students use a tool to generate drafts of lab report discussions based on their data. The instructor questions if this supports learning or short-circuits the analytical process.
Scenario 11: Administration: Writing Assessment Reports
A staff member in academic affairs considers using a generative tool to draft annual assessment summaries from data tables. The concern is about accuracy, confidentiality, and tone consistency.
Scenario 12: Marketing and Communications: Drafting Campaigns
A staff member in communications wants to use generative tools to draft social media posts for campus events. They see time savings, but colleagues worry about tone and authenticity.

